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KEY FINDINGS

e STC graduates and near graduates
perceive their levels of intellec-
tual competencies in the core
curriculum  higher than the
entering freshmen.

e Benchmarks as a whole appear to
relate better to perceived levels

of intellectual competencies
than individual benchmark
items.

e There is no statistical difference in
perceived level of speaking
skills between graduates and
entering freshmen.

e Nearly all survey elements of
academic challenge and support
for learners benchmarks are
strongly related to increased
learning.

IMPLIED ACTIONS

e Consider curricular changes to
promote higher levels of speak-
ing skills of graduates.

e Maintain high levels of academic
learning strategies as trepre-
sented in Academic Challenge
Benchmark.

e Promote faculty discussion and
continued study of compari-
sons between student effort
and academic challenge activi-
ties to ensure learning activities
do not become mere busywork.
Increase those that truly pro-
mote learning

e Review CCSSE Benchmarks re-
lated to retention as well as
learning to promote a strong
balance of both.

For Policy

e Review policy and procedures to
ensure appropriate academic
challenge and support for all
types of learners are provided
across all personnel, campuses,
times of day.

For Research

e Conduct focus groups to get a
deeper understanding of stu-
dents perceptions of how the
benchmark elements increase
their learning of the core com-
petencies.

e Continue investigation of CCSSE
benchmark elements and rela-
tionship to retention.

e Incorporate data from direct
measures of intellectual compe-
tencies in the core curriculum
to triangulate with student
reported perceptions of their
learning.

S.STC

Student Perceptions of Their Intellectual Competencies:
A Comparison of Freshmen and Graduates

An Analysis of 2006-2008 CCSSE Data

South Texas College (STC) is committed to helping students realize their academic goals: so, it is of ex-
treme importance to the school to know how students perceive their basic intellectual competencies in
the core curricula as they graduate. The Community College Survey of Student Engagement (CCSSE)
provides an appropriate framework to explore this concern since it provides data regarding (1) knowl-
edge, skill, and personal development, as well as (2) benchmarks of effective educational practice. The
first is compared between entering freshmen and graduates/near graduates to assess the perception of
intellectual competencies of the graduates; the latter is exploited to explore possible relationships be-
tween benchmarks and competencies.

Background

STC’s concern for increasing the
effectiveness of instruction and sup-
port as an effort to continuously
improve the intellectual competen-
cies of its graduates prompted the

necessity to com-

curriculum include reading, writing,
speaking, listening, critical thinking, and
computer and technological skills.

Methodology

Approximately 1,100 students from

randomly selected course sections com-

pate the freshmen
and graduates on
their  perceptions

of attaining those
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since 2006 in the
nationally recognized Community
College Survey of Student Engage-
ment (CCSSE). Examination of
CCSSE data can help STC pinpoint
and understand the differences of
student perceptions of their knowl-
edge, skills, and personal develop-
ment between entering freshmen and
graduates or near graduates.

Purpose of Study

This particular analysis of 2006-2008
CCSSE data was intended to serve
the purpose of determin-
ing  whether our
graduates are acquir-
ing in their own per-
ception specific edu-
objectives
from the core cur-

cational

riculum. Characteris-
tics of basic intellec-
tual competencies the
graduates  are  ex-

pected to  possess

Figure 1—Intellectual Competencies

plete the survey each year since 2006 on
a voluntary basis. For the purpose of
this study, students with 0 to 29 credit
hours (Hntering Freshmen) were
grouped in one pool and students with
60 or more credit hours (Graduates or
Near-Graduates) into the second. This
categorization yielded sample sizes of
2,041 and 204 for entering freshmen

and graduates/near-graduates groups,

respectively. First, percent of students
Table 1—Significant Differences between EF and GR
Signif. Diff.

Mean
(4-point scale)

Effect
Size

based on their core
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* Significant standardized effect size (ES) of .20 or higher
1 Significant positive difference between graduates/near graduates (GR) and
entering freshmen (EF) at .001 level

who responded with answers of
“Quite a bit” and “Very much” on
their self perceptions about each of
the intellectual competencies were
calculated for both groups. Then, to
further investigate the differences of
these perceptions between the two
groups, the means of each Likert-type
scale were compared for statistical
differences. In order to address our
concerns for possible nonnormality of
the data and to establish reliability of
the results, a similar comparison was
carried out using frequencies in each
response (“Very

“Some”, “Quite a bit”, and “Very

category little”,

much”) for each scale between the
two groups. Finally, the data from the
Graduates/Near-Graduates  group
wete explored to recognize possible
relationships between perception

variables and benchmark items.

Research Questions

The specific questions this study at-

tempted to answer were:

® Is there evidence that STC
graduates have attained intellec-
tual competencies in the core
curriculum?

® s the perception of the compe-
tencies for graduates or neat-
graduates consistently higher
than those of entering freshmen
in each category?

®  Are these differences statistically
significant?

®  What relationships exist between
perceptions of attained compe-
tencies and benchmatks of effec-
tive educational practice?
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